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HS Program Performance HS Program Performance 
StandardsStandards::StandardsStandards:: 

Provide an environment of Provide an environment of 
acceaccepppp tance that tance that susuppppppportsorts 
and respects gender, and respects gender, 

p 

culture, language, culture, language, 
eethth ththnnii cit dd   ff ililiciti itity, any, andd ffamamilily y 
compositioncomposition 



     

De ffinition oinition offff DLLs 
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Distinctions are usually made in literature 

“Dual language learners are children learning two 
or more languages at the same time, as well as 
thhose llearning a secondd  l language whhil le
continuing to develop their first (or home) 
language (p 1)” language. (p.1) 

 Definition includes  simultaneous and  sequentialDefinition includes simultaneous and sequential 
second language learners 

Distinctions are usually made in literature 



YYYYoungoungoung oung   DualDualDual   Dual LanguageLanguageLanguage   Language PPopulationPopulationopulation Population   isisisis  
 
Diverse and GrowingDiverse and Growing
 

•• About 30About 30-32% of all children -32% of all children 
in Head Start are Dualin Head Start are Dual
Language Learners (OHS,Language Learners (OHS, 2009)2009)
 

•• MoreMoreMore  More thanthanthanthan    1111404040 40   difdifdifdiffffferenterenterent erent   langulangulangulanguagagagageeeessss    inin  in in HeadHeadHead   Head Start;Start;Start; Start;   moremoremore more   thanthanthanthan   
400 languages400 languages in U.S.;in U.S.; 

•• Spanish is mostSpanish is most common home languagecommon home language (~80%)(~80%)   

•• Less than 16%Less than 16% of H.S. programs doof H.S. programs do not serve DLLnot serve DLL 

••	 In CaliforniaIn California 42% of all kindergarten42% of all kindergarten childrenchildren identifiedidentified 
asas   DLL  DLL ((2006)2006)asas DLLDLL (2006)(2006) 

•• InIn LAUSDLAUSD 59%59% ofof all K children identified asall K children identified as ELEL 

•• MMoooorreee  e tttthhaaaann 80808080   ddddififffeeeerreeeennttttl laaaannguagesguagesguages guages   spospospospo kkeeeen in LAn in LAUSUSUSUSDD 

•• In In LAUSD LAUSD TK TK program 82% Latino; 65% are ELprogram 82% Latino; 65% are EL (CELDT) (CELDT) 
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Dual   Language Learners  are  “AtDual Language Learners are At  

A hi t
Risk” for Low Levels Academic 
Achievement 

• N  AEP scores at 4th and 8th grade 
• State achievement data 
• California  California exampleexample 
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NAEPNAEP  20092009NAEPNAEP 20092009
 
ScoScoScoScorrededed  ed atatatat   oooorr aboaboaboabovveeee   pppprroooofificccciieeeenntttt in fouououourrtttthh ggggrradeadeadeade  in f 
 

reading:reading:
 
6% of ELLs6% of ELLs 
36% of non-ELLs36% of non-ELLs 

Scored at or above proficient in fourth gradeScored at or above proficient in fourth grade 

mathematics:mathematics:
mathematics:mathematics:
12% of ELLs12% of ELLs 
41%41% ofof nonnon--ELLsELLs 41%41%   ofof   nonnon--ELLsELLs

Scored below basic in 8th grade reading:Scored below basic in 8th grade reading: 
74%  74% ofof   ELLsELLs 74%74% ofof ELLsELLs 

4/18/2011 22% of non-ELLs22% of non-ELLs 6 
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ResearchResearch  BaseBase  forfor  IImprovingmprovingResearchResearch BaseBase forfor ImprovingImproving   
DeveloDeveloppppment and Learninment and Learningggg  forfor
oung Dual Language Learnersoung Dual Language Learners YY
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
 

Research   for  DLL ChildrenResearch for DLL Children
 

 RR ecent AA rea of f CC oncern: NCLBNCLB, 
Demographics, Impact of Preschool,  

 Importance of  Early  years!!Importance of Early years!! 
 Dozens of studies---at best (recent research 
syyntheses,, meta-analyyses)) 
 Measurement Issues 
 Debate on Goals & Terms 
 M t id   h f  Must consider research from many
disciplines 
 Exciting New Infant Research Exciting New Infant Research 
 Most rigorous reach similar conclusions



10 

““UnfUnfoortunatelyrtunately, a comprehensiv, a comprehensive English e English 
Language  Language DevDevelopment  elopment (ELD)(ELD)   progrprograamm whichwhichLanguageLanguage DevDevelopmentelopment (ELD)(ELD) progrprograamm   which which  

would fwould faacilitate English language cilitate English language acquisition facquisition foor r 
ELLSELLS   hashas   nneveverer   beenbeen   articulatedarticulated   andand   evevaaluatedluatedELLSELLS hashas nevneverer beenbeen articulatedarticulated andand evevaluatedaluated.. 

Present Present ffederederaal and state policies havl and state policies have had e had 
neneggliligg

achiev
g gg g  ible efible efffects ects in in oovvercominercomingg

achievement gapement gap,  , as shown by sevas shown by severeraa
gg   the ELL  the ELL 

l recent l recent 

studiesstudies ”” (Garcia(Garcia 2010)2010)studiesstudies …….. (Garcia(Garcia, , 2010)2010).. 
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Conclusions of “Best” Scientific Studies: 
(LM Literacy Panel, August & Shanahan, 2006; 2007; 
Genesee et al., 2006; Goldenberg, 2011) 

Using  child’s  primary  language  or  L1 Using child s primary language or L1  
promotes achievement in English, L2 (.2-

f 
.3 standard 

)
deviation in test 

performance) 
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High  Quality  literacy  practices  benefitHigh Quality literacy practices benefit  
DLLs--but effect sizes are lower 

Instructional Adjustments are needed---
few details 



Early  Achievement  Gains  in  EnglishEarly Achievement Gains in English 

Young DLLs learn early literacy skills,g   e.g., decoding, 
phonemic awareness at 

y  y  ,  g  ,  g,  
age-appropriate levels (Espinosa 

& Zepeda, 2010) 
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Vocabulary and comprehension significantly below 
national norms byy  4th gg rade (( Lesaux,,  et al.,,  2010)) 

DLLs can read English words but don’t have 
 linguistic  background  to  understand textlinguistic background to understand text 



Recent ResearcRecent Researchhhhon PreK DLLon PreK DLL ss 

Attendance in high quality preschool improves Attendance in high quality preschool improves 
outcomes for DLLs (e.g.,Tulsa outcomes for DLLs (e.g.,Tulsa PreK Study)PreK Study) 

•• Typically measured at end of PreK or KTypically measured at end of PreK or K 
 •• Greater gains in Greater gains in English---but English---but not enough not enough 
to “catch up”to “catch up” 

•• Spanish language gains minimalSpanish language gains minimal 
•• Long-term impacts not Long-term impacts not studiedstudied 
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SomeSome  ConclusionsConclusions  AAboutboutSomeSome ConclusionsConclusions AboutAbout 
Language and OutcomesLanguage and Outcomes

 English immersion and dual language English immersion and dual language 
approaches promote growth in Englishapproaches promote growth in English 
 uaua   D l lananD l  l  uaua e proe pro rams rams ii  mprovemprove   d Sd  DD ll ll gg gg gg ii dd SSpanpaniissS  i  hhi  h h 

language development for both DLLs and language development for both DLLs and 
EOsEOs----with  with nono   losseslosses ino  in Englishwithwith no losseslosses  n in  EnglishEOsEOs in EnglishEnglish 
 Spanish language loss is common in English Spanish language loss is common in English 

immersion classes (FACES; NRS; ERF)immersion classes (FACES; NRS; ERF) 
Home language loss could have long-term Home language loss could have long-term 

consequencesconsequences 
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
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LanguageLanguage  ofof  InstructionInstruction  fforor  DLLsDLLsLanguageLanguage ofof InstructionInstruction forfor DLLsDLLs  inininin
   
Early Childhood ProgramsEarly Childhood Programs
 

HardHard  to  to Know:  Know: MMost  ost LLikelyHard   ikely EEnglishnglishHard toto Know:Know: MostMost LikelyLikely EnglishEnglish  
 
Language InstructionLanguage Instruction is Typicalis Typical
 
SS dd duauall  ll hihi hlhlSSomeome d ll llanangguauagge proe proggrams;rams; highlhighlyy 

varyingvarying amounts of home languageamounts of home language 
supporsupportttt 
Much confusion on this topic in ECEMuch confusion on this topic in ECE 



  

     

Summary  of  Current  KnowledgeSummary of Current Knowledge
 

Early Intervention has High Potency
 
G d ECE P  i  b  fi  ll  b 
Good ECE Practices benefit all, but not 


sufficient for DLLs
 


Strong L1 skills facilitate English learningStrong L1 skills facilitate English learning
 
Identify and Activate Knowledge in L1 
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*  Linguistic  and background  knowledge  and
Linguistic and background knowledge  and 
interests 
* Expplicit bridggingg of two langguagges 

 

 Evidence of Skill Transfer Between 2 
languages (PA, syntax, decoding, narrative, etc.) 



Summary, cont.Summary, cont. 

FocusFocus FocusFocus   oononon   n ooraloraloral   language  ral language (extended(extendedlanguagelanguage (extended  (extended 
vocabulary, grammar, narratives, vocabulary, grammar, narratives, listening listening 
comprehension,comprehension,   aacademiccademic   language)language)comprehension,comprehension, academicacademic language)language) 
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Explicit/intentional teaching of Explicit/intentional teaching of some some 
lanlangguauaggg gg g  e and literace and literacyyy skills  skills (((ppphonemichonemic 
awareness, vocabularyawareness, vocabulary)) 

y  (p 

Grouping practices important (Grouping practices important (small, small, 
instructional instructional ggroups,structured pairinroups,structured pairinggss)) 



Summary, cont.Summary, cont. 

 Skilled Skilled Story Book Reading (Story Book Reading (specific strategies specific strategies 
that build vocabulary and narrativethat build vocabulary and narrative)) 
Opportunities to Practice Across ContextsOpportunities to Practice Across Contexts 
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 Screening and Continuous Screening and Continuous AssessmentAssessment 
 Strong Parent-Family Partnerships (Strong Parent-Family Partnerships (home home 

visiting, parent-school collaborations, visiting, parent-school collaborations, parent parent 
education, family support proeducation, family support proggramsrams)) 
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““The  conclusionsThe conclusions   of  of multiple  researchmultiple researchTheThe conclusionsconclusions   
syntheses is thatsyntheses is that 

ofof multiplemultiple 
young DLLsyoung DLLs need a

research
need a 

research 

combinationcombination  combination oof  f iinteractiventeractive andand ddirectirectcombination ofof interactiveinteractive   and  and directdirect  
 
instruction approaches with directinstruction approaches with direct 

iinsnsi ti tttrucructtii  on on woron on wordd--ll lltiti dd lleveevell andd tt dd  ttexext an t
tt 
 
decoding skillsdecoding skills embedded withinembedded within 


interactive learning environments thatinteractive learning environments that 

are meaninare meaninggggful andful and contextualizedcontextualized toto 


the students’ backgrounds.”the students’ backgrounds.” 
((Espinosa 2011) ((EspinosaEspinosa,,Espinosa 2011)2011)2011) 



AAreas of Knowledge Gareas of Knowledge Gapp 

Research:Research: 

  

How much support for home language for How much support for home language for 
subpopulations  subpopulations of  of DDLLs?  LLs? TTiming?iming? ForFor howhow long?long?subpopulationssubpopulations ofof DLLs?DLLs? Timing?  Timing? For  For howhow   long?long? 
What does strategic use of home language meanWhat does strategic use of home language mean

for teachers in for teachers in different classroom different classroom contexts?contexts? 
Specific early childhood intervention strategies Specific early childhood intervention strategies 

that lead to improved outcomes.that lead to improved outcomes. 
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RTI  RTI fforor   young  DLLsyoung DLLsRTIRTI forfor youngyoung DLLsDLLs 
Professional development models at pre-service Professional development models at pre-service 

and and in-service levels, competencies in-service levels, competencies and skills and skills 
needed  needed for  for EECE  CE teachers?teachers? neededneeded forfor ECEECE teachers?teachers? 



Research NeedResearch Needss 
1.1. 1.1.	 Clear  Clear definitions  definitions of  of who  who is  is aClearClear definitionsdefinitions ofof whowho isis a  a DLL:  DLL: earlyearlya DLL:DLL: earlyearly   

language learning experiences,language learning experiences, proficiencyproficiency 
levels of L1 and L2levels of L1 and L2 

2.2. 

4/18/2011 

   

LonLonggitudinal Research:itudinal Research: cancan’’t stop at K or 1t stop at K or 1 
Link and DistinguishLink and Distinguish ECE with K-12 lit.ECE with K-12 lit. 3.3.	 

4.4. Disentangle SES from languageDisentangle SES from language dev.dev. 
5.5.	 UrgentUrgent need forneed for normative data fornormative data for DLLsDLLs 

(I.e., normal lan(I.e., normal langguauagge development fore development for DLLsDLLs 
may look like delay)may look like delay) 

6666	.. IImproved d d assessmentt ttIImproved d assessmen ll dd dt  t ttoooolls ans andd proce procedduresures
at child at child & classroom/program & classroom/program levellevel 23 
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We have a desperate need for good theory 
on how two languages develop in young
  
children, how our empirical findings map 


onto theory, and how these findings can be 
translated into good practice
translated into good practice.
 

Espinosa, 2011 
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LAUSDLAUSD  TTransitionalransitional  Kindergarten:Kindergarten:  AALAUSDLAUSD TransitionalTransitional Kindergarten:Kindergarten: AA
 
Continuum of SupportContinuum of Support for DLLsfor DLLs
 

 36 classrooms for young K (fall36 classrooms for young K (fall birthdays)birthdays) 
 70-80% DLLs70-80% DLLs 
 Personalized Oral Language(s) LearningPersonalized Oral Language(s) Learning (POLL)(POLL) 
 Family Languages and InterestsFamily Languages and Interests InterviewInterview 
 EnEnEnEnvviiiirrooonmentalonmentalnmentalnmental  SSSSuuppoppoppopporrtstststs
 Instructional Supports: Intentional messages, songs,Instructional Supports: Intentional messages, songs, 

chantschants,,,,  vocabularvocabular yyyy  imim pp
books for vocabularybooks for vocabulary 

pprintinrintinggg,g,,,  visual cuescuesvisual ///g/gggesturesestures,,,, anchoranchor 

 Formative and summative evaluation of programFormative and summative evaluation of program 
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