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Transacting on my behalf?  The 
search for equity, relevancy, and 

capacity. . . .



Family Engagement as 
Transacting and Meaning 

Making
•

 

Applying concepts (Rosenblatt’s work on transacting with texts) 
from reading research to create a transaction between teachers 
and parents that promotes young children’s learning and well-being
–

 

Building from and on Experience
–

 

Creating meaningful and consistent Connections
–

 

Ensuring opportunities for Analysis

 

of purposes and goals and making  
sense of the work

–

 

Integrating parents’

 

and children’s Interpretation

 

of task and 
environment to ensure Relevance to the purposes and culture of 
classroom and home

–

 

Encouraging ongoing Evaluation

 

of the approach’s efficacy and assets
–

 

Making time for Self-reflection

 

of the shared responsibility between 
and among teachers, parents, and children 

•

 

Assuming critical stances and practices that shape how we present 
ideas to families and how families take up those ideas



Building a Relevant Framework:
The What, The Who, & The Glue

WHAT: Relevant behaviors in context – family-school partnership 
behaviors representing a multi-level systems model and found to be 
associated with children’s educational success

WHO: Most effective and engage-able “Home Educators” – the 
social network of influential people in the child’s world outside of 
school who could be engaged in ongoing, dynamic transactions 
with effective and engage-able “School Educators”

GLUE: Realistic, sustainable programming – a realistic and 
sustainable process that actualizes and maximizes the potential of 
the WHATs and WHOs within the realities of the existing resources.
Ecologically valid – it FITS within the WORK of the Educators & 
respects and uses the resources of the family.



Evidence-based Program for the 
Integration of Curricula (EPIC)
A Comprehensive Initiative for Low-

 
Income Preschool Children

Literacy Numeracy
Approaches
Learning Social

Emotional



The WHAT of EPIC’s Family Engagement 
Making Family & Teacher Shared Action Explicit

Home-School Conferencing
Parents and teachers communications about the nature of
a child’s educational experiences and progress

Home-Based Involvement
Establishing a learning environment at home and actively
participating in learning activities at home & in the community

School-Based Involvement
Activities that parents engage in at school to support their 
children’s learning experience and make visible their 
commitments to the classroom and school

Research Data Sources:
Family Involvement Questionnaire
Parent Satisfaction with Educational Experiences
Early Childhood Teacher Experiences Scales



The EPIC WHO –Constellation of Home 
Educators



THE GLUE:  EPIC Comprehensive Integrated 
Approach to Family-School Partnerships

Supportive Learning Community 
Dynamic, ongoing, training 
in how to develop & support 
partnerships with families.

Common 
Language
Indicated 
children’s 
baseline skill 
levels & provide
clear targets for
achievement
that guide
Shared action

 
 

Common 
Procedures

Intentional scope & 
sequence of school- 

& home-based
activities designed 

to advance 
children’s skills

Professional
Development

Integrated
Assessment Integrated

Curriculum

Child 
Successful  

Achievement

Common Purpose



•
 

How to communicate assessment results in 
positive and concrete terms and relate Home 
Connection activities to moving to next skill level.

•
 

How to identify relevant Home Educators 
•

 
How to use prepared Home Connection activities 
and to communicate the instructions for these 
activities in a respectful manner to Home 
Educators

•
 

How to make visible and celebrate the work 
children do with their Home Educators.



Significant mathematics differences

Significant literacy/language differences

Learning behaviors associated with better outcomes



Significant Family Involvement & Satisfaction Differences

Home-based Involvement and Satisfaction with Teacher-Parent Conferences were associated with 

positive outcomes in vocabulary, alphabetic knowledge, listening comprehension, and mathematics.

Teacher Efficacy & 
School-Based 
Support positively 
associated with tim 
spent in contact 
with parents

Teacher Stress 
negatively 
associated with tim 
spent with parents
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Average 75%

Over 740 families over 24 week = over 13,000 exchanges

Home Connection Rates Across Units 
for EPIC Families



Component Features of the 
Family Engagement 

Transaction
•

 Connecting    regularly and consistently with parents through 
school-based activities and the home connection tasks

Building upon teachers’ and parents’ experiences and knowledge 
of children’s performance, capabilities, and well-being

•

  Sharing students’ work and exchanging expectations in order 
for parents to analyze the tasks and expectations and make 

   sense of children’s transitions between home and school and 
vice versa

•

•

 

Collaborating with parents to get a sense of the ways that they 
interpret expectations and draw relevance to their 
commitments at home 

•

 Reflecting individually and with parents about the shared 
responsibility 

 

 

Maintaining informal and formal monitoring and evaluation of 
how the transaction is going and is affecting the child

•

 



Teachers as Ethnographers who 
.

• Build a culture of learning and engagement in the 
classroom with parents and with children as 
partners

• Use opportunities to understand better the culture 
of the family to:

•

 

 

 

 

Communicate assessment results in positive and concrete terms and relate Home 
Connection activities to moving to next skill level

• Identify relevant Home Educators 

• Use  prepared Home Connection activities that outline clearly the instructions 
for these activities in a respectful manner to Home Educators

• Make visible and celebrating the work children do with their Home Educators



What teachers learned 
as researchers

• Teacher interviews with parents about the 
Home Connections

• HCs were positively received by parents: 
• 80%  - noticed the HCs
• 90%  - felt that HCs took up right amount of time with appropriate 

frequency
• 77% - reported that children are excited about doing HCs
• 87% - found HCs to be very or extremely helpful



Connect at First Meeting

Introduce Home Connections during the initial 
parent-teacher meeting

• Discuss the purpose of Home Connections
• Distribute a letter/handout welcoming parents to classroom 

and provide them with an overview of the curriculum and 
Home Connections (translated into applicable languages)

• Provide a sample “Dear Folks at Home” letter
• Provide an example of a  completed assignment, which 

parents reported would make completing HCs easier



Acknowledge and Recognize 
Families’ Participation

• Display the Home Connections chart in a 
prominent location (e.g., above the sign-in area)

• Display returned Home Connections so that 
children and families have multiple opportunities   
to see and discuss their work

• Give children and families opportunities to share 
how they make sense of the task within their own 
social and cultural practices and identities

• Consider rewards for individual children/families 
and the whole class



Make Home Connections Accessible to 
All Families

If and when possible, translate the directions 
for assignments into most common non- 
English languages that Head Start 
families use as their primary language 
(e.g., Spanish, Chinese, Vietnamese, 
Arabic as well as others where feasible).



Provide  step-by-step 
descriptions of task expectations 
in “Dear Folks at Home” letters

Instructions from Dear Folks at Home letter 
from Unit 5, Week 2: 
Finish the Picture 

You and your child can work on the drawing 
together! There is a shape on the page. Ask 
your child to identify (and name) the shape 
on the page. Next, help your child to come 
up with an idea to make a drawing using the 
shape. See the example on the back. 

Please return the completed drawing back to 
the classroom.

• In the returned products for this week 
we saw many families draw on the 
example sheet (triangle and the 
snowman) instead of on the sheet with 
the new shape.

• In this example and in other weeks, a 
clearer description of the materials 
provided would be helpful.

THANK YOU!



Continue Conversations with Families 
at Strategic Times throughout the Year

Reduce opportunities for fatigue to set in for 
families during the school year; work toward 
intense, intentional efforts need to be made to 
encourage their continued participation:

1. Have families and children place the sticker on the chart.
2. Keep extra copies of the assignment in an accessible. 
location in case families lose the original.
3. Talk with families who do not return HCs:

– Give friendly reminders 
– Find out what further support they might need (e.g., 

art supplies, ideas, clarification)



Reflect on the Task and 
the Process

• Anecdotal data from teachers suggest that HCs requiring arts and 
crafts are returned sooner than others (e.g., English literacy heavy 
assignments)

• The content analysis also indicated that the task itself can often 
determine the degree to which the child contributes to the returned 
product 

• We saw assignments (e.g., the family recipe and family tree) in which 
adult contribution outweighed child contribution.  So, we recommend 
that we…

1. Revise assignments so that they all include some arts and crafts, and
2. Make it explicit in the Dear Folks at Home letters that children should 
always contribute to the returned product.



“Thus, the task is not so much to see what no 
 one else has seen, but to think about what 

 nobody yet has thought about that which 
 everybody sees." 

 
Schopenhauer 

Families and  
 Schools  at work  

on my behalf. . . !

John Fantuzzo, University of Pennsylvania, 4/13/11
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